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PURPOSE OF THE NAUSET COMPREHENSIVE SYSTEM OF SUPPORT 

By adopting the Massachusetts Curriculum Frameworks for English Language Arts & Literacy and Mathematics, the 

Department of Elementary and Secondary Education established a goal for education that goes beyond mastery of 

content knowledge. Rather, it pronounced that the goal of education should be the mastery of the learning process. The 

Nauset School System recognizes that our students’ success depends on the operative use of research–based practices, 

instructionally relevant assessments, systematic problem-solving, data-based decision making, effective professional 

development, supportive leadership, and meaningful family and community partnerships.  The purpose of the Nauset 

Comprehensive System of Support (NCSS) is to strengthen each of these facets in support of student success. This 

system is designed to: 

● Operationalize our belief that all students can learn within a culture of shared responsibility.   

● Promote school-wide practices that support student achievement in academic, social, and behavioral 

pursuits. 

● Strengthen teaching and learning by providing a multi-tiered system of support to educators working 

with diverse learners in core instruction through a problem-solving framework.  

● Provide all individuals equal opportunities to learn. 

● Establish a consistent, collaborative process for identifying learners’ academic, social, and behavioral 

difficulties and providing them with a level of instruction matched and responsive to their needs.  

● Provide guidance to the District and School Improvement processes. 

The NCSS is founded on the belief that all students can learn and that when individualized supports and 

accommodations are provided students thrive.   The NCSS model integrates a commitment to tiered instruction, 

district-wide and school-wide accommodations (DCAP) in all general education settings, research-based 

instructional strategies for ELL (SEI), and the principles of Universal Design for Learning (UDL).  All 

Administrators and educators commit to an educational approach to curriculum and instruction that promotes the 

use of numerous avenues and resources to eliminate barriers and make the curriculum accessible for all students by 

providing: multiple ways of acquiring information; alternatives for demonstrating what they have learned; and 

strategies for engaging diverse learners and motivating them to learn. This framework establishes guidelines that 

drive the successful implementation of a tiered system of support and promote a culture of high expectations for all 

learners which is a fundamental goal of the Massachusetts Curriculum Frameworks. It provides the Nauset School 

System with consistent practices, common definitions, and a generalized shared understanding of the critical 

components of a comprehensive system of accommodations and support.  
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THE MASSACHUSETTS SYSTEM OF TIERED INSTRUCTION - MODIFIED 
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The Massachusetts Tiered System of Support (MTSS) is a blueprint for school improvement that focuses on 

system level change across the classroom, school, and district to meet the academic and non-academic needs of all 

students. Its flexible tiers represent a robust and responsive educational environment that provides students with a 

continuum of multiple supports to meet their needs.  The blueprint was developed to help guide the establishment 

of a system that provides high-quality core educational experiences in a safe and supportive learning environment 

for all students and targeted interventions/supports/accommodations for students who experience academic and/or 

behavioral difficulties and students who have already demonstrated mastery of the concepts and skills being taught.  

For students whose first language is not English, we offer a comprehensive program of instruction, support and 

guidance to all ELLs. 

 

The school-based and district-wide system of support aligns with the District Standards and Indicators and provide 

the structure needed to develop the policies, practices, and procedures to successfully implement MTSS.  To ensure 

fidelity in implementation the District provides basic elements identified by the MTSS. This includes leadership 

support in the form of policies, expectations, and evaluation, professional development, technical assistance, and 

data support.  

 

Five Core Components: Outer Circle 

The District Standards and Indicators are: 

● Leadership and Governance 

● Student Support (School Culture, Family and Community Engagement) 

● Financial and Asset Management 

● Human Resources and Professional Development 

● Curriculum, Instruction and Assessment (Fidelity of Implementation) 

 

Fidelity of instructional/intervention services across Tiers is enhanced when Districts ensure the critical elements 

identified in the MTSS are implemented systemically and consistently throughout all schools.  

 

Six Core Components: Inner Circle 

The six components essential to the success of a tiered instruction model are: 

A. Flexible tiers; 

B. High-quality core curriculum and instruction implemented with fidelity; 

C. Research-based academic interventions and assessment practices; 

D. Research-based behavioral interventions, supports and curriculum accommodations (DCAP); 

E. Universal screening and progress monitoring;  

F. Specialized and research-based instruction for ELLs; and 

G. Collaboration and communication between educators and parents. 
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The Model 

Flexible tiers provide increasing levels of support that address the needs of struggling learners. As a problem-solving 

model, it is evidence based, using data to inform decision-making. Teams of teachers develop and implement plans 

that include research based strategies that are systematically applied. Success of a tiered model depends on many 

factors including progress monitoring and data collection and analysis.  

 

The NCSS model extends our commitment of ensuring students’ needs are met to include the existence of a District 

Curriculum Accommodation Plan that assists principals and regular education teachers in analyzing and 

accommodating diverse learning styles within the regular education program
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TIERED INSTRUCTION 

“Tiered instruction is a data-driven prevention, early detection, and support system that guides the allocation of 

school and district resources with the aim of providing high-quality core educational experiences for all 

students and targeted interventions to struggling students who experience learning or behavioral challenges” 

“Ideally, tiered learning tasks engage students slightly beyond what they find easy or comfortable in order to 

provide genuine challenge and to promote their continued learning.” (Sylwester, 2003; Vygotsky, 1986). 

Tier 1: Providing all students with a rigorous and responsive general education environment that includes 

differentiation and generalized accommodations is the priority of this tier. It represents the core program and the 

delivery of a high-quality instructional program that is aligned with Massachusetts’ Curriculum Frameworks. 

Eighty to ninety percent of the student population should be provided instruction through this tier. A universal 

screening system is used to identify struggling students. Educators address instructional needs based on data 

gathered through active monitoring of instruction and the use of formative and summative assessments. 

Appropriate universal curriculum accommodations are implemented and assessed. 

Tier 2: Students who do not make adequate progress in Tier 1 receive more intensive services and targeted, 

research-based interventions through small group settings or supplementary instructional time that is in addition 

to the core instruction. Additional accommodations may be implemented and assessed.  Five to ten percent of the 

students receive these services. Progress is monitored on at least a bi-weekly basis for six to ten weeks. Data that 

is collected and reviewed for students’ responses to changes in instruction and interventions drives decisions 

regarding more intensive tiered interventions. 

Tier 3: Tier 3 provides intensive interventions to 1 to 5% of the student population. Using universal screening, 

progress-monitoring, and assessment data, teachers identify students who have not adequately responded to 

strategies and interventions received in Tier 2 and who are at substantial risk of not meeting grade-level 

expectations. Intensive interventions are provided for longer periods of time in addition to core instruction. 

Progress-monitoring is conducted with increased frequency. 

School and District Systems of Support: A system of support that includes leadership, core values and school 

culture, family engagement, professional development, and fidelity of implementation is essential to the success 

and effectiveness of a tiered model of instruction. This requires a shift in thinking. “The central question is not; 

what about the students is causing the performance discrepancy? But what about the interaction of the curriculum, 

instruction, learners, and the environment should be altered so that the students will learn?”  

This shift alters everything.” Ken Howell 
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DISTRICT CURRICULUM ACCOMMODATION PLAN OVERVIEW 

What is a DCAP? 

DCAP stands for “District Curriculum Accommodation Plan.” Districts are required by Massachusetts General 

Law to have a DCAP and a recent amendment includes the role of school councils in the DCAP. Language directly 

from the law is below. 
 

Massachusetts General Laws, Chapter 71, Section 38Q1/2 

 “A school district shall adopt and implement a curriculum accommodation plan to assist principals in 

ensuring that all efforts have been made to meet the students’ needs in regular education. The plan shall be 

designed to assist the regular classroom teacher in analyzing and accommodating diverse learning styles of all 

children in the regular classroom and in providing appropriate services and support within the regular 

education programming, including, but not limited to, direct and systematic instruction in reading and provision 

of services to address the needs of children whose behavior may interfere with learning, or who do not qualify for 

special education services under chapter 

71B. The curriculum accommodation plan shall include provisions encouraging teacher mentoring and 

collaboration and parental involvement.” 
 

School Councils and District Accommodation Plan, Ch. 71 Section 59C - Amended Language 

 “The school council, including the school principal, shall meet regularly and shall assist in the 

identification of the educational needs of all students attending the school, shall make recommendations to the 

principal for the development, implementation and assessment of the Curriculum Accommodation Plan 

required pursuant to Section 

38Q1/2, shall assist in the review of the annual school budget and in the formulation of a 

School Improvement Plan.” 
 

What is the purpose of the DCAP? 

● To assist general education teachers in analyzing, assessing, and accommodating diverse learners within 

the classroom 

● To identify services, support, and instructional delivery options available within general education 

settings 

● To document instructional interventions available for learners 

● To outline resources available to teaching staff in the areas of student support, teacher mentoring, 

curriculum differentiation, professional development, and coaching 

● To provide a list of accommodations as a resource to meet the needs of a variety of learners 
 

How does the DCAP help teacher instruction and practices, students, and parents? 

The DCAP is a great resource to identify techniques/accommodations that can be provided to all students in the 

general education classroom. No two students are the same; we accommodate and differentiate our instruction 

and curriculum to meet students where they are. It is expected that across content areas and grade-levels, students 

will need various levels of supports. Needing accommodations does not mean a student is at-risk in their learning; 

all individuals vary in their needs based on content, age, development, social/emotional wellbeing, external 

factors, and more. The DCAP can be a reference and resource to school staff, as well as a resource for parents to 

see the wide range of supports that their students can receive within the general education setting, and clarifying 

the difference between regular accommodations that can be provided to students and those more significant 

accommodations and modifications that require an IEP or 504 plan.  
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UNIVERSAL DESIGN FOR LEARNING 

 

Universal Design for Learning is a scientifically valid framework for guiding educational practice to eliminate 

barriers and make the curriculum accessible for all students by providing: multiple ways of acquiring information; 

alternatives for demonstrating what they have learned; and strategies for engaging diverse learners and motivating 

them to learn. UDL provides flexibility in the ways information is presented, how students respond to instruction, 

and the ways in which students are engaged in the learning environment.  

 

Instead of retrofitting a pre-designed curriculum, teachers design and plan instruction to meet the specific learning 

needs of their students as they consider each individual student learner. 

Universal Design for Learning is not just 'one more thing’; it is the framework for a different insight on learning 

and new applications of technology that provide access to the general curriculum for ALL students.  

 

“The UDL framework shifts educators' understanding of learner differences. It challenges us to rethink the nature 

of curriculum materials and endow them with the inherent flexibility necessary to serve diverse learning needs. 

UDL also opens the door for rethinking how we teach. With the option to individualize learning supports and 

focus the challenge differently and appropriately for each learner, teachers must be very clear about the learning 

goals they set for any given assignment or unit. Only when goals are clear can we select and apply flexible 

materials and generalized accommodations to support and challenge each learner. Similarly, clear goals help us 

focus our assessment of student progress in an accurate and useful way. The UDL framework can guide these 

three pedagogical steps, helping teachers to set clear goals, individualize instruction, and assess progress.”    

 

 

 

 

 

 

 

 

 

 

Rose, D., A.Meyer, & N. Strangman, Teaching Every Student in the Digital Age: Universal Design for Learning. 

Association for Supervision & Curriculum Development, (April 2002). 
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THREE PRINCIPLES OF UDL 

 

The UDL Guidelines are organized according to the three main principles of UDL that address representation, 

expression, and engagement. For each of these areas, specific "Checkpoints" for options are highlighted, 

followed by examples of practical suggestions.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Like UDL itself, these Guidelines are flexible and should be mixed and matched into the curriculum as 

appropriate. The UDL Guidelines are not meant to be a "prescription" but a set of strategies that can be employed 

to overcome the barriers inherent in most existing curricula and help teachers reach all children. They may serve 

as the basis for building in the options and the flexibility that are necessary to maximize learning opportunities 

for all learners. 

 

This chart represents visually the connection that the different principles make in the brain, thereby helping the 

educator & student better create pathways of learning at the most basic level in the brains neural networks. 

(Graphic courtesy of CAST) 

 

Principle 1: Provide Multiple Means of Representation: Provide options for perception, language, and symbols, 

and comprehension. 

 

Principle 2: Provide Multiple Means of Action and Expression: 

Provide options for physical action, expressive skills and fluency, and executive function. 

 

Principle 3: Provide Multiple Means of Engagement: Provide options for perception, language, and symbols, 

and comprehension. 
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PROCEDURAL GUIDELINES 

 

*Please review the most recent NCSS Referral Forms  

 

Stage One – Design and Implement Specific Curriculum Accommodations 

Regular educators are expected to identify and consistently implement appropriate accommodations, services and 

supports to all students within the regular education program.  Accommodations, services, and supports should be 

monitored in order to identify those supports that are most successful and beneficial. 

 

Stage Two – Seeking Assistance 

The NCSS Team may be initiated based on concerns from teachers, parents, or guidance counselors. To initiate the 

process the Support Request Form is completed and submitted to the chair of the NTSS Team.  

 

Stage Three – Plan of Action 

The Team meets to review the student’s records (report card grades and comments, behavior record, attendance, health 

issues, and prior evaluations. Previously implemented interventions are reviewed for effectiveness.  A plan of action is 

formulated and specific research based instructional strategies are recorded on the Response to Instruction Plan. Parents 

are notified of the plan. Follow-up meeting dates are scheduled. 

 

Stage Four – Progress Monitoring 

A progress monitoring meeting is held to review progress. Additional research based strategies may be added depending 

upon success of those being implemented. The Response to Instruction Plan is modified to reflect changes. Instructional 

changes are implemented for six to ten weeks. Parents/guardians are notified of changes to the Plan. A review(s) meeting 

is scheduled.  

 

Stage Five – Review Meeting(s) 

Throughout the six to ten week period the Team meets to review progress and determine “next steps” up to and including 

special education referral. If special education referral is recommended the Response to Instruction Plan will be 

submitted to the building principal. The building principal will collaborate with the appropriate personnel (school 

psychologist, guidance counselor) to review the referral request in conjunction with supporting documents. A decision 

will be made relative to referral or additional implementation of research based strategies.  
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Nauset Public Schools – NCSS - Student Support Team Request 
 

 

Referring Staff:________________________________________       Date:____________________________ 
 

Student Name:______________________________________   D.O.B._______________   Grade__________ 
 

Date Cumulative File Reviewed:________________________________ 
 
Parent/Guardian Contact Prior to NTSS Referral 
 

Date(s) of Contact:_____________________________ 
 

_____Phone Call     _____Conference     _____Home Visit 
 
How and when was parent notified of NTSS referral: ___________________________________________________ 
 
 
Reason for Referral (Primary Concern): 
 
 

_____Academic Competence       _____Relationships      _____Self-regulation      _____ Health/Well Being     
 
Please describe the specific concerns prompting this referral.  What makes this student difficult to teach?  List any 
academic, social, emotional or medical factors that negatively impact the student’s performance. 
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________ 

 
Please provide student data using the following indicator ratings: 

 
3  -  Student consistently demonstrates this skill 
2  -  Student demonstrates this skill some of the time 
1  -  Student requires intervention to develop this skill 

 
Academic Competence:  Does the student? 
 
____ Demonstrate responsibility for materials and belongings 
____ Demonstrate expected grade level organizational skills 
____Complete classroom assignments 
____Complete homework assignments 
 
 

 

How do this student’s academic skills compare to those of an average student in your classroom? 
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________ 

 
What curriculum accommodations were implemented previously, for how long and what were the results? 
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________ 

STAGE TWO 
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Relationships:  Does the student? 
 
____Work cooperatively in small group and large group settings 
____Interact appropriately with peers in all school settings 
____Interact appropriately with adults in all school settings 
 
 
Self-regulation:  Does the student? 
 
____Adjust to changes in plans and routines 
____Exercise self-control in structured and unstructured settings 
 
In what settings/situations does the relationship or self-regulation problem behavior occur most often? 
 

_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________ 

 
 
 

In what settings/situations does the relationship or self-regulation problem behavior occur least often? 
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________________________
_________________________________________________________________________________________ 

 
Health/Well Being:  Does the student? 
 
____Have any attendance issues (absent, tardy, dismissed) 
____Show sustained focus and effort for independent work 
____Have any nutritional issues (appear hungry, have a snack, participate in breakfast/lunch program) 
 
 
 

What are the student’s strengths, talents or specific interests? 
1.______________________________________________________________________________ 
2.______________________________________________________________________________ 
3.______________________________________________________________________________ 
 
 
Please list Additional Staff you would like to invite to the Student Support meeting: 
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NTSS Team - Response to Instruction Plan 
 
Student: __________________________   Date of initial NTSS referral__________   
                                                                           Initial NTSS meeting date___________ 
 

Chairperson:_______________________    Others:_________________________ 
Recorder:__________________________                _________________________ 
Teacher:___________________________                _________________________ 
 

Problem Intervention Who is Responsible 

  Time Period 

Desired Outcome 

 

How success of strategy will be measured 

 

Problem Intervention Who is Responsible 

  Time Period 

Desired Outcome 

 

How success of strategy will be measured 

 

Problem Intervention Who is Responsible 

  Time Period 

Desired Outcome 

 

How success of strategy will be measured 

 
 
 

NTSS Follow Up Meeting Date:___________________________________ 
 
Parent Notified of NTSS plan:_________    Date Notified:_____________    By Whom:_____________ 

 

STAGE THREE:  PLAN OF ACTION 
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Interventions Utilized: 

 
A. Begin date_______  End date________ Person(s) responsible_____________________________ 

 
What have you tried to resolve this problem? 
 
 
 
How did it work? 
 
 
 

B. Begin date_______  End date________ Person(s) responsible_____________________________ 
 
What have you tried to resolve this problem? 
 
 
 
How did it work? 
 
 
 

C. Begin date_______  End date________ Person(s) responsible_____________________________ 
 
What have you tried to resolve this problem? 

 
 
How did it work? 

 
 
 
When would be the best day(s), time(s) for someone to observe the student having the difficulties that you describe 
above?  (attach copy of student’s daily schedule if available): 

___________________________________________________________________ 
 
Please attach the following information with this referral: 
 
___ DIBELS benchmark scores  ___ Pertinent student work samples 
___ Student’s Literacy Support Plan ___ Reports from Special Subjects teachers 
___ Progress Monitoring data  ___ Most recent report card 
___ Writing benchmark scores               ___ Student Attendance Record 

 
Please come prepared to summarize the student’s educational history 

 
 

STAGE FOUR:   PROGRESS MONITORING 
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A. Essential Elements of the NCSS 

 

 

B. Universal Design for Learning Guidelines 

 

 

C. Accommodations and Instructional Strategies 
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ESSENTIAL ELEMENTS OF THE NCSS 

ESSENTIAL ELEMENT CLASSROOM PRACTICES BUILDING PRACTICES DISTRICT PRACTICES 

Universal Screening 

and Identification of Curriculum  

Accommodations 

 

 

● Teachers ensure all students 

participate in screening assessments. 

● Teachers utilize screening/benchmark 

data during team meetings to respond 

instructionally according to student 

needs. 

  

Multi—tiered model of instruction 

and intervention across flexible tiers 

 

 

● Tier 1: Core program delivered in 

whole and small group settings. A 

variety of instructional practices and 

materials are used to support all 

learners. Interventions and customized 

accommodations take place in the 

classroom for all learners. 

● Tier 2: Additional support via 

research-based interventions and 

extended accommodations either 

within or outside of the classroom. 

● Tier 3: More intense and frequent 

support tailored to specific learning 

targets or goals. 

● Eight to ninety percent of students 

are successful in the research-based 

core curriculum. 

● Systemic and fluid movement of 

students between flexible tiers 

● Grade level-content area data 

meetings are held on an on-going 

basis 

● Staff meeting include a review and 

discussion of school wide data 

Resource allocation supports:  

 

● research-based core curriculum 

● research –based interventions 

● professional development 

● vertically/horizontally aligned 

curriculum  

● data teams to ensure implementation 

fidelity 

Collaborative problem-solving 

approach 

 

 

   

High quality core curriculum and 

instruction and school wide 

behavior/social supports and 

expectations: Aligned with the MA 

Curriculum Frameworks. High quality 

refers to the application of rigorous, 

systematic, and objective, procedures 

and knowledge. 

 

Implement research-based 

scientifically validated instructional 

strategies/interventions: The district 

uses interventions/instructional 

strategies that have been validated 

through research as having a significant 

impact on student achievement.  
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Use data to inform instruction: 

Teachers use relevant data to measure 

student progress on an on-going basis 

to inform educational decision-making 

to improve student achievement.  

 

   

Use assessments: Universal 

Screening, Diagnostics, and Progress 

Monitoring: Screening is done to 

assess instructional needs of learners. 

Students identified for more intensive 

interventions are then assessed using 

diagnostics to identify specific needs of 

students. Progress monitoring informs 

ongoing decision making. 

 

   

Implement with Fidelity 

 

 

● Teachers participate in professional 

development relative to research based 

instructional strategies 

● Data driven dialogue occurs on a 

regular basis during grade level-

content area meetings. Data is used to 

monitor student progress and inform 

classroom practices 

 

  

Engage in problem-solving with 

families 

Teachers create a partnership with parents 

and families. They communicate 

frequently about: 

● Massachusetts Curriculum 

Frameworks 

● Grade-level expectations 

● Assessment strategies: when used, 

how used, what they mean 

● Response to Instruction Plans 

● How families can become involved 

  

   

Adapted from the Michigan Department of Education Response to Intervention Guidelines 
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Universal Design for Learning Guidelines 
 

 

Provide Multiple Means of 

REPRESENTATION 

Provide Multiple Means of  

ACTION AND EXPRESSION 

Provide Multiple Means of ENGAGEMENT 

1. Provide options for perception that offer: 

 

● ways of customizing the display of 

information 
 

● alternatives for auditory information 
 

● alternatives for visual information 

 

4. Provide options for physical action that: 

 

● vary the methods for response and navigation 
 

● optimize access to tools and assistive 

technologies 

7. Provide options for recruiting interest that: 

 

● optimize individual choice and autonomy 
 

● optimize relevance, value, and authenticity 
 

● minimize threats and distractions 

 

2. Provide options for language, mathematical 

expressions, and symbols that: 

 

● clarify vocabulary and symbols 
 

● clarify syntax and structure 
 

● support decoding text, mathematical 

notation, and symbols 
 

● promote understanding across languages 
 

● illustrate through multiple media 

 

5. Provide options for expression and 

communication that: 

 

● use multiple media for communication 
 

● use multiple tools for construction and 

composition 
 

● build fluencies with graduated levels of support 

for practice and performance 

8. Provide options for sustaining effort and persistence 

that: 

 

● heighten salience of goals and objectives 
 

● vary demands and resources to optimize challenge  
 

● foster collaboration and community 
 

● increase mastery-oriented feedback 
 

 

3. Provide options for comprehension that: 

 

● activate or supply background knowledge 
 

● highlight patterns, critical features, big 

ideas, and relationships 
 

● guide information processing, 

visualization, and manipulation  
 

● maximize transfer and generalization 

6. Provide options for executive functions that: 

 

● guide appropriate goal-setting 
 

● support planning and strategy development 
 

● facilitate managing information and resources 
 

● Enhance capacity for monitoring progress 

9. Provide options for self-regulation that: 

 

● promote expectations and beliefs that optimize 

motivation 
 

● facilitate personal coping skills and strategies 
 

● develop self-assessment and reflection 

 

 

CAST (2011). Universal Design for learning guidelines version 2.0. Wakefield. MA: Author 
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ACCOMMODATIONS AND INSTRUCTIONAL STRATEGIES 

 

Accommodations and Instructional Strategies to Assist Students in Accessing the Core Curriculum 

Below is a list of accommodations that support access to the core curriculum.  This list is not intended to be exhaustive but 

rather highlights possibilities. 

 

Organizational Strategies 

 

● Provide agenda 

● Provide an established daily routine 

● Clear homework recording system/teacher check-ins 

● Allow students to access electronic homework lists (pictures, GoogleDoc, website, etc.) 

● Clear and consistent instructions and expectations 

● Instructions provided through multiple modalities (visually, verbally, pictorial, etc.) 

● Break assignments into small, clear steps 

● Number/order steps for task completion 

● Provide templates and models (exemplars) 

● Provide due dates for separate steps (chunking) 

● Well managed transitions 

● Accessibility to schedules (visual) 

● Color-Coding 

● Specific identified location for turning in assignments, getting materials, etc. 

● Support/Guide notebook organization 

 

 

 

Instructional Strategies 

 

● Multi modal presentation of information 

● Hands on learning activities 

● Include transition cues 

● Provide wait time for responding to questions or formulation discussion thoughts 

● Use technology to assist instruction 

● Record lectures/discussion for replay, access to copies of notes, PowerPoint presentations, etc. 

● Provide models and templates 

● Preview, repeat or re-teach key concepts 

● When reviewing or re-teaching vary methods using repetition, simpler explanations, more examples, and 

modeling 

● Frequent checks for understanding 

● Build background knowledge within lessons 

● Teach new vocabulary/review previously taught vocabulary 

● Provide an overview of the lesson before beginning 

● Use concrete examples of concepts before teaching the abstract 

● Reduce the number of new concepts presented at one time 

● Limit teacher talk time 

● Monitor the rate at which material is presented 

● Vary instructional groupings throughout lesson (whole class, small group, partner, individual) 

● Build into lesson opportunities for students to process new information (written, peer discussion, etc.) 

● Monitor student’s comprehension of language used during instruction 

● Utilize peer helpers to support understanding of directions and offer collaborative work production 
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Assignments and Assessments 

 

● Provide study guides 

● Preview test vocabulary/concepts 

● Allow for extended time if needed on tests or assignments 

● Administer test in short periods 

● Provide examples of proficient work 

● Provide quiet testing environment 

● Clarify test directions 

● Differentiate assessments and/or provide alternative assessment options (ex: allow for oral assessment) 

● Teach test taking and study strategies and provide practice 

● Minimize use of timed tests 

● Provide a variety of question types 

● Utilize pretest data 

● Use vocabulary/word banks 

● Break tasks into smaller units or chunks 

● Use of rubrics to provide clear expectations for student output 

● Minimize assignments requiring copying 

● Review expectations for homework and start homework assignments together in class 

● Assign tasks and assignments at appropriate reading level 

● Reduce the amount of homework assigned 

● Fill-in-the-blank options instead of writing a whole assignment 

 

 

 

Literacy 

 

● Individualize spelling/vocabulary lists 

● Teach students to look for memory cues (mnemonics) within the words 

● Allow students to take spelling tests orally 

● Keep good models and samples of written work visible for reference 

● Utilize the writing process including: 

o Prewriting (brainstorming, clustering, semantic mapping, diagramming, etc.) 

o Writing 

o Revisions/Editing (utilizing peer and teacher feedback to revise piece) 

o Publishing (sharing out of final work with an audience beyond the teacher) 

● Provide alternative vocabulary to often “over-used” words (word lists, thesauruses) 

● Instruct the use of and provide access to graphic organizers 

● Writing topics should be relevant and motivating to the individual students 

● Provide authentic correspondence activities to encourage and motivate reluctant writers 

● Teach descriptive language 

● Provide resources/visuals to enforce proper use of mechanics 

● Use of pre-reading strategies (class discussions, brainstorm, predictions, clarify purpose for reading text, 

create story outline or overview) 

● Teach comprehension and word attack strategies explicitly and utilize visual aids to reinforce their use 

● Support students making text-to-text, text-to-self, and text-to-world connections 

● Allow for multiple methods to show comprehension (writing, orally, visual, etc.) 

● Teach use of text features to support reading comprehension (pictures, graphics, tables, etc.) 

● Teacher read-aloud/think aloud to model fluency and internal thought processes for comprehension and 

inferencing 

● Partner and individual reading opportunities 
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Mathematics 

 

● Allow students to use calculator, number lines, multiplication tables, or reference sheets when appropriate 

● Color highlight operational symbols 

● Access to hands-on manipulatives during classwork and assessments 

● Teach problem solving strategies and encourage their use (including: look for a pattern, construct a table, 

make an organized list, act it out, draw a picture, use manipulatives, 

guess and check, work backwards, write an equation, solve a simpler/similar problem 

first, make a model, and eliminate possibilities) 

● Relate instruction/concepts to real world application 

● Utilize cooperative groups to enhance math conversation 

● Provide sample problems 

● Remove individual pages from consumable books 

● Reduce the number of similar problems assigned 

● Avoid anxiety of timed tests of math facts 

● Access to graph paper or lined paper held vertically 

● Fill in the blank notes 

● Reduce the amount of language 

● Provide vocabulary word and picture 

● Reduce number of problems 

 

 

 

Writing Strategies 

 

● Accessibility of tools, exemplars, and models 

● Frequent revisiting of skills 

● Use of familiar formats/structures and graphic organizers 

● Exposure of strong models, anchor text, anchor charts 

● Strategy resource list 

● Direct instruction of writing process/formula 

● Direct instruction of editing skills 

● Frequent revisiting of one piece of work to improve and edit rather than many different writing pieces 

● Teacher think-alouds of metacognition (explain your thinking as you write or read) 

● Graphic Organizers 

● Use of technology, computer or iPad 

● Fill in the blank paragraph 

● Provide a checklist of writing mechanics 
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Fine Motor/Visual Motor Integration 

 

● Reduce the amount of copying from text and board, provide copies of notes 

● Allow student use either cursive or manuscript 

● Set realistic and mutually agreed upon expectations for neatness 

● Let student type, record, or give answers orally instead of writing 

● Avoid pressures of speed and accuracy 

● Accept key word responses instead of complete sentences 

● Highlight appropriate writing lines to assist with proper letter formation 

● Provide letter strips as models for appropriate letter formation 

● Use of smaller writing utensils, broken crayons, pencil grips, etc. 

● Provide guide letters, words, or sentences for students to trace/copy for practice 

● Use larger-spaced, larger-lined paper 

● Increase white space or provide graph paper for math work 

● Place a green dot on the left side of the paper indicating where to begin 

● Use of a slantboard (can use a binder) 

● Pencil Grip 

● Scribe 

 

 

Visual Processing 

 

● Keep written assignments and workspace free from extraneous and/or irrelevant distractions 

● Go over visual task with student and make sure student has a clear understanding of all parts of the 

assignment from the beginning 

● Provide students one page to complete at a time rather than a comprehensive packet of papers 

● Avoid having student copy from the board 

● Avoid crowded, cluttered worksheets and testing materials by utilizing techniques such as blocking 

(blocking assignments into smaller segments), cutting (cut worksheets into sections), folding (fold 

worksheets into sections), and highlighting, color coding, or underlining 

 

 

Language Processing 

 

● Give written/pictorial directions to supplement verbal directions 

● Slow the rate of presentations 

● Paraphrase information 

● Keep statements short and to the point, one step directions 

● Avoid use of abstract language such as metaphors, idioms, and puns 

● Keep sentence structures simple 

● Encourage feedback from student to check for understanding, ask student to repeat back directions 

● Familiarize student with new vocabulary before beginning the lesson 

● Reduce the amount of extraneous noise such as conversation, radio, TV, outside noises, etc. 

● Gain student’s attention before expressing key points 

● Ensure the readability levels of the textbooks are commensurate with the student’s 

language level 

● Utilize visual aids such as charts, graphics, and graphs 

● Utilize manipulative, hands-on activities whenever possible 

● Cue students by calling their names before asking questions 

● Provide choices for student responses rather than open-ended questioning 

● Make them aware they will be called on and provide opportunity to listen to other student responses first 
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Social/Emotional 

 

● Allow student to see counselor/support staff when needed 

● Monitor levels of tolerance and be mindful of signs of frustration 

● Communicate changes in routine (schedule and staff) ahead of time, when possible 

● Thoughtfully group students with appropriate peers 

● Supported student groupings 

● Structured conversation prompts 

● Prep students prior to calling on them in class 

● Approach students with “How can I help?” rather than making assumptions about what 

they need 

● De-escalation check-out (let student cool down, then connect with them after they’ve had a 

problem) 

● Use “I notice…” statements 

● Use token systems for preferred activities or time away from academic tasks 

● Use of peer models 

● Pre-teaching social cues and expected social behaviors 

● Empower strong social students to communicate to those that have a higher level of need in the area, teach 

stronger peers how to speak up respectfully 

● Use of social stories 

 

 

Behavioral 

 

● Define clear expectations and consistently enforce them 

● Explicitly teach expected behaviors, routines, and procedures of the classroom 

● Use literature connections to teach and review expected behaviors 

● Follow the MTSS protocol identified at the school 

● Create a behavior plan/contract with students, collaborate with the student to determine contract 

requirements, and use positive incentives for completion 

● Create behavioral expectations as a class/school and post visuals 

● Preferential Seating (close to instruction, away from distraction, etc.) 

● Provide incentives (individual or class-wide) 

● Frequent communication with parents 

● Avoid the use of confrontational techniques/Avoid power struggles 

● Check-in/Check-out with identified staff member 

● Teacher movement/circulate around the learning space 

● Incorporate breaks (movement, sensory, task demand, etc.) 

● Identifying a familiar adult/space where the child can go to cool down or designate a 

“cooling off” location within the classroom 

● Use prevention strategies when responding to patterns of behavior 

● Withhold attention or responses to minor attention-seeking behaviors 

● Respect privacy of individual students (speak privately, without an audience of peers to student about 

inappropriate behavior) 

● Use Declarative Language (“I notice everybody is lining up”) rather than imperative language (“Go line up 

with your class.”) 
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Motivation 

 

● Determine student interests and learning styles and then design flexible activities accordingly 

● Avoid marking responses that are wrong, instead highlight those that are right 

● Provide the student with formative feedback within the classroom 

● Provide a classroom job/responsibility/opportunity to be a role model or leader 

● Identifying a familiar adult/space where the child can go to act as a “helper” 

● Provide the student with choices 

● Praise expected behavior 

● Give an individualized cue to begin work for reluctant starters 

● Check on progress in the first few minutes of work 

● Provide time suggestions for task completion 

 

 

 

 

Attention 

 

● Ask students to repeat directions or explain directions in their own words 

● Change activities frequently to accommodate short attention spans 

● When lecturing, talk for no more than five to ten minutes and then have a student-directed activity and check 

for understanding 

● Plan varied activities during class period including at least one that allows for movement 

● Give directions and information verbally, written, and visually 

● Establish relevancy and purpose for learning by relating to previous experiences (activate prior knowledge) 

● Seat student close to teacher or away from distractions 

● Use preferential seating (consider individual child preference for optimal learning) 

● Help keep student work area free of unnecessary materials 

● Make frequent checks for understanding and assignment progress/completion 

● Give advance warning of when a transition is going to take place, give students a role/job during transitions 

● Prioritize assignments and/or steps to completing the assignment for student 

● Break larger assignments into smaller steps with teacher check-ins or intermediate breaks 

● Use physical proximity and nonverbal cues to help student refocus 

● Preview and review key concepts of lesson 

● Provide positive feedback 

● Access to fidgets, sensory tools, seat cushions, etc. 

● Checklists for task completion 

● Support notebook, desk, student learning space organization 

● Use visual timers 

● Identify with student appropriate stopping places during independent work 

● Access to alternative work areas (corral, individual desk away from distractions, etc.) 

● Provide copies of completed notes 

 

 
 
 


